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MISSION STATEMENT

The mission of the tenth grade advisory is to provide a support group that
encourages and nurtures academic, social, and personal development. The
tenth grade advisory will be "project oriented," helping to create positive
and meaningful interactions among all members of the North High School
Student Con1munity. In addition, the tenth grade advisory will promote
student involvement in school activities and provide crucial support for
emerging student leadership. Members of each advisory group will be
involved in community service projects. The ultimate goal is to create a
safer, happier, and more productive school.

The advisor, along with the peer leaders and suppOJi personnel, will attain the program's
goals by:

3. Providing students with peliinent infomlation and encouragement to help them
successfully complete several community service projects.
4. Encouraging each student to attend and fully participate in all advisory group
meetings and following up with a student wllen he or she misses a meeting. It is
important that every advisor fo]]ows through on taking attendance. Some steps to
consider taking when following up on an advisees' unexcused absence include
speaking directly to the student, having a peer leader speak with him/her, calling
the student's parents, consulting with the student's counselor and/or consulting
with an administrator regarding potential disciplinary action.
S. Contacting the appropriate support service members (e.g. counselor, psychologist

or social worker) on behalf of a student.
6. Attending several workshops with fellow advisors, conducted by a peer
leadership class instructor/supervisor, to review their group's progress and to
plan future activities.

J.

To provide students with a "home base" and supportive small group atmosphere in
the advisory.

2. To attend all the scheduled peer leadership classes and advisory sessions. To show
up on time, fully prepared and willing to lead and pm1icipate in advisory.
3. To schedule and attend mandatory weekly meetings with faculty advisors and
co-leaders, planning for advisory meetings.
4.

To encourage each student to attend and fully participate in all advisory group
meetings and to follow up with a student when he or she misses a meeting.

5. To encourage students to get to know and appreciate the other students in their
group.

7. To contact the appropriate support service members (in consultation with advisors) on
behalf of students.

The role of the advisor as advocate is a very important one. The advisor may have to
communicate with a colleague regarding sensitive issues. Diplomacy is central to
success as an advocate. An advisor may need to become an advocate as a result of:

I. Discuss the problem with the advisee and/or group, stressing the need for full

disclosure and honesty.

3. Encourage the advisee to use a positive approach to resolve the problem on
his/her own. 11may help to have the advisee role play with you and/or the group.
If the advisee is unable to resolve the problem, you should consider intervening directly.
In some cases, it may be necessary to solicit the help of a third party in mediating the
problem.

Confidentiality is a very imp0l1ant aspect of the advisory group and should be established
as the n0ll11 for the group. It will encourage and protect the members who may disclose
personal matters. Although confidentiality is one ofthe cornerstones of the group, the
advisor and peer leaders must make it clear that he/she cannot be the guardian of all
secrets. The advisee must understand that there are exceptions to confidentiality that are
mandated by law, i.e.:

-

group consensus- Each advisor and peer leader will help his/her group develop a
clear understanding of and commitment to confidentiality within the group.

-

group limitations - The advisor and peer leader will help group members
understand that while they should feel free to discuss many aspects of their lives
in this group, this is, however, not group therapy and very intimate details of
personal and/or family concerns are more appropriate to discuss privately with
their counselor, psychologist, or social worker.

-

agreement that anything discussed in the group must remain within the group
(creating a "safe place" to talk)

IF THERE IS AN ISSUE OF LEGALITY, PEER LEADERS SHOULD CONSULT
WITH THEIR PEER LEADER INSTRUCTOR OR ADVISOR AND ADVISORS
SHOULD CONSULT THE PRINCIPAL.

10111 Grade Organizational Structure
2008-2009

Advisor
Christopher Ceasar
Lori Cooper
Thomas Mangan
Eugene Trimboli
Nancy Viggiano

Peer Leaders
Don Bichoupan, Perri Horowitz
Naomi Ben Yehuda, Matthew Sedaghtfar
Gabrielle Isasi, Elizabeth Waldorf
Stephanie Idjadi, Natali Nassimian
Jasmine Baroukhian, Bryan Rahmanan

Advisor
Joseph Bonvicino
Jodi Kahn
Glenn Maguire
Jayne Rosenberg
Kathy Snyder

Peer Leaders
Netta Admoni, Shanny Shahverdi
Miriam Furst, Lee Rosenwasser
Ashley Hakimian, Chloe Sakhaie
Gabriella Bar-Lavi, Sarah Linnell
Jeremy Nazarian, Jillian Studin

Advisor
Eamonn Flood
Jonathan Gellert
Dawn Gorynski
Leanne Schultz
Joan Varghese

Peer Leaders
Daniel Mardkhai, Carly Wender
Evan Glasner, Shayne Mizrahi
Corey Moss, Sandra Shimiaie
Benjamin Azizi, Ariella Levian
Julie Armon, Shawn Shirian

Advisor

Peer Leaders

Annie Mendelson

Cesar Sasson, Saba Vahdat
Cynthia Bassalian, Colette Bloom
Tatiana Shamash, Ariel Shamsian
Yasaman Balakhaneh, Ashley Baratian
Adina Rubin-Budick, Nicole Shirian

Jenny Post

Michael Schad
Kevin Spellman
Louis Vigliotti

NOTE: To get the progl-arn off to a good start Advisory groups wiIJ meet Wednesday, September 3rtl,
Friday, September 5t\ Monday, September 8th and thereafter, only on Wednesdays.

WEDNESDA Y, SEPTEMBER 3rd

-

FIRST ADVISORY SESSION - GETTING TO KNOW YOU

The goal of this first session and, indeed, the first few sessions, is to develop the group's sense of identity and to
build cohesiveness. This may very well set the tone for the entire advisory. Make certain you accentuate the
positive and keep the negative to an absolute minimuni.

The peer leader starts with a Bean Bag in his/her hand. The leader says, ''I'm going to respond to four questions
and then ask you to answer the same questions." (Note: It is very important that advisors and peer leaders model
how to respond to these questions, so that students will give honest and detailed answers.)
1. What was the best thing about this summer?
2. What am I most looking forward to this year?
3. What was I like in elementary school?
4. What is dinner like in my house?
Additional Questions for the wann up activity that mayor may not use the bean bag toss technique:
1. Recount your most embanassing moment.
2. "IfI were an animal, I'd be a
because ... "
3. Share one thing you would like to change about yourself.
4. Describe a strange habit you may have.
5. Describe your best friend.
6. If you didn't have to come to school, what would you choose to do instead?
7. If you could spend the day with one person, who would it be and why?
8. If you won the lottery, what would be the first thing you would do?
The peer leader will then throw the bean bag to another member of the group and ask him/her to respond to the
same four questions. The pattem continues until everyone has gone. The advisor and peer leaders should be ready
to encourage fuller responses with follow-up questions, such as, "Who was your best friend in elementary school?
Were you into sports? Were you a good student? Who were your heroes? Does your family ever eat together? Do
you ever cook or clean up? What is your favorite family dinner?" etc.
After the waml up activity: The following, more serious, questions may be used to get a sense of how students are
cunently doing at the start of a new school year:( peer leaders should answer these questions also)
1. How was your first day of classes as a tenth grader different from last year?
2. What did you do well last year?
3. What kind of student are you?
4. What would you like to change or modify about your academic work and/or
extraclllTicular activities this year?
th

AIIDounce to the group that tenth graders will be meeting with Mr. Kaplan on Monday, September 8
Remind them about the next two advisory meetings scheduled for Friday, September 5th and Monday, September
8th.

FRIDAY, SEPTEMBER
ACTIVITY

5TH

-

SECOND ADVISORY SESSION - BONDING AND TEAM BUILDING

1.

Use the Yen Diagram technique (Note: peer leaders will be trained how to do this in class.) to help members
get to know each other and introduce their partners to the group. This technique helps students learn what
they have in common with each other as well as what may be unique about each of them.

2.

Meaningful possession technique - Ask each student to identify one possession or favorite pet or free time
activity he/she has that is most meaningful. Each student must share it with the group and explain why it is so
meaningful to him/her.

Note: You will find in the appendix three cooperative learning activities that are designed to help develop a
positive atmosphere within your advisory group. You may decide to use one of the three if time allows.
The activities include: Survival in the Deseli, Lost on the Moon, and You Have to Have a Heart, and Would Your
Rather ... ?

Welcome Back Dance - This is scheduled for Saturday, September 6th at 8:00 p.m. Encourage your advisees to
participate.
MONDAY, SEPTEMBER 8TH - THIRD ADVISORY SESSION-REFLECTION
AND TEAM BUILDING CONTINUED ...

ON 9/11 AND BONDING

1. This would be an oppOliune time to discuss the 7 year anniversary of 9/1 1 and its impact on all of our lives and

on our society. Additional handouts will be made available to help generate a fruitful discussion.
2. After a reasonable amount of time is spent on the 9/11 discussion you can move to the next topic. See below and
start planning your groups commercial ASAP!
WEDNESDAY,

SEPTEMBER

10TH

-

FOURTH ADVISORY

SESSION - BRAINSTORM

COMMERCIAL

The next three advisory sessions are devoted to developing a group video commercial on a topic to be detem1ined.
The September 10th session will focus on planning and writing a commercial/skit about an assigned topic. The
intent here is for the group to have fun while tackling an important tenth grade issue. Each group will submit a
taped commercial to be entered into a contest, with the winning groups receiving prizes.
1. The commercial should be about 2 minutes in length maximum (longer commercials

will be

disqualified).

2. Only appropriate language is acceptable.
3. The commercial must be written by, be directed by, and star only members of the advisory. (cont'd ... )

4. The topics for this video wi11be discussed thoroughly in each peer leadership class. Each class will end up
selecting one (1) topic. The 5 advisory groups associated with a particular class will each create a video
all a topic finalized by tl1e peer leaders. Topics under consideration as this manual goes to press include:
cheating, coping with stress, respecting each others' differences, academic achievement, cyber-bullying,
etc.
5. Anange to have at least one member of your group become proficient at video taping and editing. You
may want to make alTangements with a member of the library's multi-media team for one of your group
members to be trained in video taping and editing for the project.
6. Your primary mission is to leave this session with a clear concept of what your group's
commercial wiJ] be about. This wiJ] aJ]ow you to devote the next two advisory sessions to writing the
script, rehearsing, and taping your commercial.

'VEDNESDAY,

SEPTEMBER]

TH

7

-

FIFTH ADVISORY

SESSION- PLAN COMMERCIAL

This session is devoted to working on your group's commercial. During this session you may have your group
finish writing the script and begin rehearsing your commercial. Make sure that all group members are clear on
their assignments for the final "shooting" of the commercial next week (September 26th). Some members may be
responsible for the final copy of the script, others for the props and at least one who will bring a working video
camera. Someone also needs to be either knowledgeable about or willing to make arrangements to become quickly
trained regarding how to edit the final tape.

WEDNESDAY,

SEPTEMBER

24TH

-

SIXTH ADVISORY

SESSION-

COMPLETE

COMMERCIAL

The primary task for today's advisory session is to complete the videotaped commercial by the end of the
period. The final edited copy is due in Mr. Kaplan's office by Friday, October 10th at 2:33 p.m.
Mr. Kaplan wiJ] judge the videos and prizes of $30 each will be awarded for the top videos in each of the four
different categories. The money can be used in any way your advisory feels is appropriate. In addition to this
prize money, we also hope to get some funds from the PTSA to act as seed money for the materials and prizes
for the Halloween Festival. As we leam the exact amount, we will communicate this to you.

WEDNESDAY,

OCTOBER

8TH - EIGHTH

ADVISORY

SESSION-

HALLOWEEN

BRAINSTORMING

ACTIVITIES
This session is devoted to planning the Halloween Booth. Explain that there will be twenty booths for the
elementary school children. There will be prizes and candy. (PTSA) Each advisory has to come up with three
possible booths. Some suggestions are:

a. ring toss
b. face painting
c. putting green

d. magnetic fishing
e. shoot the basket
f. washable tattoos

g. mummy wrap
h. cookie decorating
I. color Halloween pictures
& guess # of candies in jar

water pong
k. hair coloring & gel
m. pumpkin decorating

J.

Note: Advisors must give your top three choices for booths to Art McCann or Corinne O'Connell by the end
of the day. You will receive a response regarding which choice your advisory was approved for before your next
advisory session. AJi McCann and Corinne O'Connell will coordinate the booth assignments in order to avoid
duplication. If you wish, you may set up a system with yom"peer leaders for e-mailing your group's final booth
assignment to members so that they might start putting their ideas together and/or gathering materials.
WEDNESDAY,

OCTOBER

15TH

-

EIGHTH ADVISORY SESSION - ASSEMBLY

Note: As this manual is going to press, our cmTent thinking is to try to anange for all tenth grade advisory groups
to have an opportunity to receive training in elements of CPRJ AED. More infomlation will be provided closer to
the date plans are finalized. If this proves to not be a feasible undertaking, then an altemative activity will be
developed with peer leaders and copies will be circulated to all advisors, as well
th

School Spirit Week - October 20 - October 24th - Peer leaders and tenth graders can share with each other
examples of some of the fun things that classes typically do during this week leading up to the Homecoming Dance
(Friday, October 24th) and Football Game (Saturday, October 25th). It is a great opportunity for them to become
actively involved in building up the class's spirit and developing its identity.
WEDNESDAY,

OCTOBER

22ND

-

NINTH ADVISORY SESSION - HALLOWEEN

PLAN

The priority for this session is planning every detail of your group's booth for the Halloween Festival, scheduled
for Wednesday, October 29th 5:30-7:00 p.m. Make sure that every member of the group is involved in some
capacity in either bringing or assembling materials related to your booth. Based on last year's experience, it would
also be wise to set up a schedule for when each member is responsible for being at the booth (usually everyone
reports at 5:00 p.m.- 12 hour before the program is scheduled to start), so that final preparations are made to the
booths before the elementary school children anive. Setting up a schedule with your group members, which peer
leaders can help reinforce, will increase your chances of having proper coverage throughout the program and will
allow 10th graders reasonable time to visit other group's booths. Prior to this date you will be informed regarding
the funds that the PTSA is able to contribute towards your group's booth. In addition, candy will be purchased so
that each child will receive a treat bag as they leave the gym.

\VEDNESDAY, OCTOBER

TH

29

TENTH ADVISORY SESSION - HALLOWEEN

-

FESTIVAL

Each advisory group goes to the gym to set up the Halloween Booths. Please remind everyone that the festival will
take place on the same night from 5:30-7:00 p.m. and that all tenth graders are to report to their group's booth at
5 :00 p.m. to make any final preparations before the elementary school children alTive. At the end, we also need all
groups to be responsible for completely cleaning their booth's area and to assist with the clean up of the common
area, as well.

'VEDNESDA Y, NOVEMBER

1.

ELEVENTH

ADVISORY SESSION- COMMUNITY

12TH -TWELFTH

SERVICE

speaking with your group about the
to develop a plan for executing this
hope to have an assembly on this date
groups to provide direct community

ADVISORY SESSION -P.L.'S

RUN

ACTIVITIES
Advisors' Workshop - All Advisors will report to the Lecture Hall by 8:00 a.m. Peer leaders will be
prepared to run this activity.

WEDNESDAY, NOVEMBER
ASSEMBLY

1.

-

Community Service Project - This would be a good time to begin
variety of community service projects that are possible and to begin
project during the month of December, or at the latest, January. We
which will focus on at least four different opportunities for advisory
service at a local non-profit institution.

'VEDNESDAY, NOVEMBER

1.

5TH

19TH

-

THIRTEENTH

ADVISORY SESSION- VERITAS PROGRAM

11l

Veritas Children's Assembly - Explain to students that the advisory session scheduled for December 10
will be held in the auditorium and that each person is responsible for bringing a new and unwrapped toy for
the Veritas Program. When explaining this program to your advisory, let them know that this is a nonsectarian program designed to bring some joy into the lives ofless fortunate children of all faiths. We hope to
be able to provide each advisory group with the first name, age and sex of one or two children for whom to
purchase a gift. Please bring your group to the auditorium for this Veritas Assembly as soon as possible.

WEDNESDA Y, NOVEMBER 26TH
PROJECT AND THANKSGIVING

-

FOURTEENTH

ADVISORY

SESSION-

FINALIZE

SERVICE

1.

Review list of possible community service projects. We hope to have an additional list of possible community
service projects available for review with your advisories. This is the time to finalize your group's decision.

4.

Tov Drive - Explain to students that the December 10lh session will be held in the auditorium and that each
person is responsible for bringing a new, unwrapped toy for the children in the Veritas Program. Encourage
each participant to get a friend or relative to donate a second toy. More to come.

5.

Thanksgiving Day - Often groups find a discussion that focuses on what each is thankful for and on how
each person's family celebrates Thanksgiving to be fruitful at this time.

'VEDNESDAY,

DECEMBER

3RD

-

FIFTEENTH ADVISORY
ACTIVITIES

SESSION-"CHEATING"

- P.L.'S RUN

I.

Advisors' Workshop - All advisors will be free for this session. Please make sure your room is open for the
group. Peer leaders will be prepared to run an activity on the topic of cheating.

2.

Remind your group to bring a new and unwrapped toy for next week's "Veritas Children" assembly.
leaders need to remind peerlings in between sessions.

WEDNESDAY,

DECEMBER

10TH

-

SIXTEENTH

ADVISORY

Peer

SESSION-ASSEMBLY

ACTIVITIES
This is the "Veritas Children" assembly session. Each advisory will meet in its room first and then come together
to the auditorium with toys.
1.

Mr. Kaplan will serve as the emcee for this program and will also address the tenth grade regarding their role
in the school in leading such positive programs as this.

2.

When you meet in your room to gather your group together, be sure to remind students that next week is the
Holiday Par1y. If your group wishes, you might want to do a "Secret Santa" or "Mystery Moses" in which
each member brings in a $5.00 gift for another member or a grab bag format could be used.

"IEDNESDAY.

DECEMBER

WEDNESDAY,

JANUARY

1.

TH

7

-

-

SEVENTEENTH

EIGHTEENTH

ADVISORY

ADVISORY

Each advisory group will view a CD that contains a 24 minute
the "Blue Eyed/Brown Eyed" experiment Jane Elliott did with
assassination in 1968. (See appendix for related materials.) If
playing the DVD, then you may need to make arrangements to
another advisory group.

WEDNESDA Y, JANUARY

1.

TH

17

14TH

-

NINETEENTH ADVISORY
ACTIVITIES

SESSION-PARTY

SESSION- TOLERANCE

ASSEMBLY

clip from the film "A Class Divided" based on
her class in the wake of Martin Luther King's
your classroom does not have equipment for
either borrow this equipment or to pair up with

SESSION- TOLERANCE

Peer leaders will be responsible for planning a follow up small group activity on the theme of "t01erance and
appreciation of each others' differences." Peer leaders may use the "fish bowl" exercise as a warm up.

2. Fishbowl Exercise - This activity can be used for 10-15 minutes as a warm up to help students
understand how we stereotype each other. It worked well with last year's groups (See appendix)

WEDNESDAY,

JANUARY

2] ST

-

TWENTIETH

ADVISORY

SESSION - LAST SESSION

Suggestions for closing activities for this final session with your advisory group will be provided to all advisors
and peer leaders closer to this date.

APPENDIX

GREAT NECK PUBLIC SCHOOLS
JOHN L. MILLER-GREAT NECK NORTH HIGH SCHOOL
35 POLO ROAD
GREAT NECK, NEW YORK 11023
PHONE (516) 773-1525
FAX (516) 773-1560

I hope you had a great summer and are as excited as I am about the new
school year!
We are the fifth group to participate in the tenth grade advisory program and
have the opportunity of making it a very special part of life at North High.
We will be putting together projects that combine fun and service. Our
group will be participating in various service projects that will allow
you to fulfill one half of your graduation requirement. In addition, we will
have many opportunities to become more involved in all school activities
Our ultimate goal is to make this your best school year ever! !
I am looking forward to meeting you on Wednesday, September 3rd at 8:00 A.M.
in Room

Survival In The Desert
'1t is approximately ]0:00 a.m. in mid Juiv and you have just crash landed in the Sonora Desert in
southwestern United States. The light twin engine plane, containing the bodies of tbepilotand
thE
co-pilot, has cOJTlpletelyburned. Only the air frame remains. None of the rest.ofyouhaye'been

~med.

.
...

Tne pilot was unable to notify anyone of your position before the crash .. However, -ground
sightings, taken before you crashed, indicate that you are 65 iniles off the course that was filed in yom VFRFlight Plan.
The pilot had indicated before you crash~ that you were approximately 70 miles south-southwest from a mining camp
which is the.nearest known habitation. .
The immediate area is quite flat and except for occasional-barrel and saguaros cacti appears lobe rather barren. The last
weather report indicated that temperatwes would reacb,LlO -- which means tbatthe temperature wi~ afoot
of the
surface will hit 130. You are dressed in light-weight clothing--short sleeved shirts, pants, socks. and street
shoes.
Everyone bas a handkerchief. Collectively, your pockets -eon~ .$2.83in change, $85.00 in bills, a pack of.cigare~es,and
a ballpoint pen.

The Problem:
Before the plane cau~t ·fireyour group waS able to sa:Jvagethe '15 items listed below. Your 'task is to rank these
accorciing w th:ili- importance for your surviyiil. ::rllrtillf~!h r.~":th~T{l"tim!X'rtant, to "15" theleast important..
You may assume that the number of surVivors is the same as the number on your team and the team has agreed
together.
.

items
to' sticK

Step 1: Stop or Go. Teams decide if they are to stay at crash site or go for help.
Step 2: Individual
ranking.
Each member of:the team is ,toindiVidually rank each item. Do riot discusS 'the
situation or problem until each member has finished the individual ranking. Once discussion begins do not change
yOUTindividual~.
Step 3: Team ranking. -Aftereveryone has finished,the individual ranking, rank in order the 15 items as a team .

.45 Caliber Pistole
Boole
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Bottle
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Plastic Raincoat

1 2

3

4

5 6 7 8 9 10 11 12 13

].4

Two Pair ofSungJasses
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Spencer
Kagan: Cooperative Learning
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15

Lost on the Moon
space crew originally scheduled to rendezvous~th
a mother ship o~ the lighted
Mechanical difficulties, however, have forced your shiptocra5h ..,land at a
spot some 200 miles from the rendezvous point. The rouglflandirig damaged ;J;I1~h of the
equipment aboard. Since survival depends on reaching the mother-ship, the most ciitical items
available must be chosen for the 200 mile trip. Below are listed 15iterns leftintaet after landing.
Your task is to Tank them in tennsof their importance to your crew in its attempt to reacb·therendeZvow point. Place
number 1 by the most important item; number 2 by the second most important, and so onthro~number
15, the least
important.
.
,
You are in

Ci

surface of the moon.

Step 1: Individual ranking. Ea<:hmember of the team is to individuallyrank-each item. Oo"'notdiscuss t.h~
situation or problem until each member has finished the individual ranking. Once discussion begins do not change
your individual ranking.
"
.,
Step 2: T~m'ranking.

After everyo1?ehas finished the individual ranking, rank in order the 15 items as a team.

'I

I 2

3 4

5 6

7

8

9

lOll

12

13

14 15

I

3 '4'
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9
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2

2
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8
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10 11 12
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8

9
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You r-rave to {lave a
Heart 16"
You are one of the members of the City Hospiial's Judicial Boarci
and must make a crucial decision. Individually, you must assign
priority numbers to 5 patients on a waiting list for an artificial
heart. The Judicia] Board (the team) must achieve consensus. (l = first in line; 5= last
in line)

Step 1: Jndividual

Ranking. Working alone you must make a priority ranking
of the 5 patients waiting for an artificial heart.

Step 2: Board Meeting.

After you and the remainder of the Judicial Board
(your teammates) have completed your own priority
ranking, you must have a meeting. You must work togeLher to finafu •. lhe pr~~::;y l:?!,k':~g. The ~e is bffore you can express your opinion, you must validate
the thoughts or feelings of another member, even if
they differ from your own.

J-. George Money
• Age: 61 • Occupation: suspected of underworld involvement
• Description: married, 7 children, extremely wealthy, will donate a very
large sum to the hospital following the operation

;., Peter Santos
• Age: 23 • Occupation: "B" average student
• Description: single, studies hard, helps support poor family, aspires to
be a policeman when he graduates

,.., Ann Doyle
• Age: 45 • Occupation: housewife
• Description: Widow, supports 3 children, smaIl income, no savings

~ Johnny Jaberg
• Age: 35 • Occupation: Famous Actor
• Description: divorced, Wife has custody of both children, donates to create
shelters for the homeless

~ Howard Wilkinson
• Age: 55

• Occupation: California State Senator
~ Description: married, i child, recentJyelec!ed, financially well-ta-do

.

Spencer Kagan: Cooperative
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W-ould you rather ...

1. Be rich or famous
2. Be seen naked by a friend or stranger
3. Die without warning ordie slowly surrounded by family and friends
4. Be a famous athit:;te or a famous rock musician
5. Be ugly and have ten good friends or attractive and have only one good
friend
6. Have the power tony or the power to disappear
7. Give up your favorite food forever or reJevisioJl for two years
8. Be Dlale or female
9. Watch television or read a book
1a.Be the President of the United States or the world's richest person
1] .Fai] in business and end up bankrupt or fail in marriage and end up in
divorce
12.Have one romanti.c date with someone yOLl are attracted to or briefly meet
your hero
]3~Dje by fire or drowning
]4.Dress casually or fancy
I.

.

I

,

l.
2.
3.
4.

Go to a party school or a "dry col1ege"
Have a conversation with your parents about alcohol and drugs or sex
Be addicted to drugs or alcohol
Confront a friend about drugs and aJcohoj LIse or remain silent as DOl ro
jeopardize your t}-iendship
. ,
5. Resist peer pressure tJ-om your very LXS] friends or conlpromise your
behefs and values
6. Be caught drinking or using drugs by a person in authority or a family
member

What were your thoughts and reactions as the day went on and you got more
information?

There have been many songs, photographs, paintings, and other works created
in response to the events surrounding September 11. Are there any examples
that you've found particularly moving?

•

Do you feel that the September 11 events have brought out both the "worst" and
the "best" in people?
What's an example of the "worst" in people (ex. racism, violence, etc.)?
What's an example of the "best" (ex. donations, volunteerism, strangers helping
strangers, etc.)?
How have these experiences changed your personal relationships and daily
lives?

It has been said that the right to personal privacy must be given up in exchange
for the right of everyone to be safe. How do you feel about this?
What other rights might be affected?

In addition to using the questions and lists you will find below, be sure to read the
attached aliicles and cartoon (Advisers already received these in the packet Art
distributed earlier in the week.) which explore various facets of the problem of cheating
in schools.
Introductory

Questions:

(Feel free to add to or modify these questions according to the

needs of your group.)
1.
2.
3.
4.
5.
6.
7.
8.

What is cheating?
What does it mean to you, personally?
Are there circumstances under which cheating is O.K.? If so, what are they?
How much of an effect do the consequences of cheating have on people's decisions?
What are the main factors that people consider when deciding to cheat?
Are external consequences the only ramifications of cheating?
What effect does cheating have on the cheater?
What effect does cheating have on the relationships between those who cheat and
those who do not?
9. What effect does getting caught have on those who cheat and how others view them?
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DIRECTIONS: Please order this list of behaviors from 1 to 14, according to their
severity. Number 1 is the most serious, number 14 is the least serious.

Listing one or more activities on your college application that you did not
participate in

DIRECTIONS: Please order this list of behaviors from 1 to 10 according to their
severity. While doing this ranking, think of your reasons for determining why one
activity is more serious than another. Number 1 is the most serious, number 10 is the
least.

Kansas board upholds decision in plagiarism
dispute

KANSAS CITY, Kansas (AP) -While admitting they made
mistakes, members of a school
board refused to reverse their
decision to force a teacher to change
the grades of students she had failed
for committing
plagiarism.

Teacher Christine Pelton resigned instead
of changing students' grades she thought
were plagiarizing, as ordered by the school
board.

~ ~
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The Piper school board, in charge of a
rural school district 15 miles west of
Kansas City, Kansas, reaffirmed its
original decision in a ville Tuesday.
The board also agreed to pay fines for
violating the state's open meetings Jaw
when it met in closed session in
December to discuss the plagiarism
case.

MOST POPULAF:

_______________

At the December 11 meeting, the
board reversed Piper High School
teacher Christine Pelton's decision to flunk 28 students for plagiarizing a
biology project. She said she suspected the students of plagiarism after
discovering nearly identical materiell in their papers.

The teacher was among more than] 00 people on hand Tuesday when board
members voted 6-0, with one abstention, not to change their decision.
After the meeting, Pelton said she thought the board had undermined her as a
teacher, and should have been more heavily sanctioned for violating the open
meetings law.
But she said it was too late to restore the failing grades she had originally
given the students.
"It's not going to benefit the kids to go back and change their grades,"
said.

she

The board had changed the students' failing grades to give them partial credit
on the project after hearing from three parents. But board president Chris
McCord has said the complaints had no effect on the decision.
The board voted 7-0 on Tuesday to settle a civil complaint accusing members
of violating the open meetings Jaw. Each board member will pay a $250 fine,
and the school district will pay $1,238 in court costs.
The board said its closed meeting \vas a "technical
of the Kansas Open Meetings Act."

and unintentional

violation

Many board members expressed regret over the plagiarism
the unwelcome national attention it brought to the district.

dispute, and for

"A nything which J did intentionally, unintentionally, known or unknown,
which led to this very difficult situation, J sincerely do have regrets and do
apologize," said board member Greg Netzer.
Leigh Vader abstained from the vote to reaffirm the change of grades, saying
she wanted to stand behind the district's teachers. She stressed that she didn't
think the students accused ofpJagiarism were bad children.
Some parents in the district have filed a petition to recall board members
McCord, Netzer and James Swanson. State law allows parents to seek the
recall of only three board members.
Rebecca Jacobs, who has two children attending
other parents would continue the recall efforts.

Piper High, said she and

Principal Mike Adams, who supported Pelton's decision to fail the students,
has announced plans to leave at the end of the academic year. Adams, who is
in his first year at the high school, has refused to say if the plagiarism scandal
led to his decision.
Copyright 2002 The A5..sociated Press. All rights reserved. This material
not be published, broadcast, rewritten, or redistributed.
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School cheating is not news. Parents and teachers have been worrying about it for
generations. Unfortunately, there is evidence that cheating has increased in the last few
decades, and the Internet is likely to intensify the problem. It's also unfortunate that the
people who worry about cheating often contribute to it. Well-intentioned parents who want
their children to be successful in school can place so much pressure on the kids that they
resort to cheating. Students believe that many teachers who see cheating look the other
way, sending the message that cheating is acceptable. To which a teacher might reply,
with considerable justice, that school boards, superintendents, and principals often fail to
back them up when they are faced with angry parents whose child has been accused of
cheating. And almost daily, the media give big play to all kinds of cheating carried out by
adults in positions of authority: politicians, lawyers, business people, clergy, and
educators. As a high school junior recently observed: "Cheating is the American way.
Businessmen do it, politicians do it. Why not students?" Indeed, the student who does not
cheat now seems to be the exception in many schools.
This past year, I surveyed 2,294 high school juniors at 25 schools across the country--14
public schools and 11 private schools. The results were discouraging. Many students told
me they know cheating is wrong, and they are not proud of their behavior. However, they
feel they have to cheat to get the grades they need. On the other hand, student
comments led me to believe that many students who are self-confessed cheaters would
be willing partners in any reasonable strategy to deal with the most serious kinds of
cheating.

The Prevalence of Cheating
Whatever we might want to believe, the evidence is unequivocal. The problem starts
early and increases as students move through school. It has also increased significantly
at almost every level of our educational system in the last few decades. For example, 39
percent of the sixth-graders surveyed in a 1985 study conducted by the California State
Department of Education admitted to one or more instances of copying from another
student during a test, and 41 percent admitted to plagiarism. With high school students,
the numbers jumped to 75 percent admitting to copying and 51 percent to plagiarism. A
1989 study sponsored by the Girl Scouts confirms these findings, as does an
unpublished study of New Jersey middle school students and high school juniors done in
1998.1
The increase
1989 by Fred
using a cheat
Students who

in cheating over time is confirmed by studies conducted in 1969, 1979, and
Schab at the University of Georgia. The number of students who admitted
sheet on a test doubled from 34 percent in 1969 to 68 percent in 1989.
admitted to letting others copy their work grew from 58 percent to 98

percent. The number of students who acknowledged

they had copied material, word for
2

word, out of a book grew more modestly, from 67 percent in 1969 to 76 percent in 1989.
My recent survey of 2,294 high school juniors confirms earlier findings and indicates that
high levels of cheating are a nationwide phenomenon. Table 1 presents some of my
basic findings.
In addition to confirming that most kinds of cheating are extremely common, I found that
self-reported cheating among public school students is consistently higher than among
private school students. This could be, at least in part, a function of school size. Public
schools are generally larger than private schools, and this was true of schools in my
study. The often-noted anonymity of big schools may make it easier for students to
disguise cheating from fellow students and, more important, from teachers--e.g., a
teacher grading a large number of essays would be less likely to detect similarities
between two papers or a sudden and unexplained improvement in a student's writing,
and a teacher in a large class would be less likely to observe a student cheating on a
test. Common sense suggests that students who do not fear detection are more likely to
cheat, and prior research confirms this.

It's also true, however, that the private schools in my survey seemed to be more
concerned about academic honesty. For example, several either had or were discussing
an honor code, which ensures greater visibility for the issue of academic honesty in a
school community. While there is no guarantee that such attention reduces cheating in a
high school, honor codes at the college level seem to do exactly that.
Table 1
Common Forms of Cheating Among High School Juniors
% of students self-reporting one or
more incidents of this behavior
Private
Public
All Schools
Behavior
Schools
Schools
Copied from another on tesUexam
63%
66%
57%
Used crib notes on tesUexam
45%
28%
39%
Got questions/answers from someone who had
81%
77%
taken test
75%
Helped someone cheat on tesUexam
60%
62%
55%
Copied almost word for word from a source and
34%
submitted as own work
37%
29%
T"urned in work copied from another
68%
75%
55%
20%
Turned in assionment done by parents
21%
17%
Worked on an assignment with other when
76%
77%
75%
asked not to
60%
63%
56%
Coped a few sentences without citation
86%
90%
80%
Let another copy homework
'Turned in paper obtained in large part from a
16%
erm-paper mill or Web site
18%
13%
Copied a few sentences from a Web site without
52%
51%
53%
ootnotinQ them

Who Cheats and Why?
There are a number of possible explanations for the rise in cheating between elementary
school and high school. Increasing pressure from parents as students prepare to apply to
college is one; the increasing difficulty of the material being taught is another. I believe
that the growing influence of peers--and declining influence of parents and teachers--is
even more important. Unfortunately, it appears that many parents and teachers are doing
little to combat this trend. Forty-seven percent of the respondents reported that teachers
in their school sometimes ignore cheating. The most frequent explanation for such
behaVior, mentioned by 26 percent of students, was that teachers often don't want to

accuse a student of cheating because of the bureaucratic procedures involved in
pursuing such allegations. Other explanations offered by students include the belief that
teachers don't care about cheating (11 percent); the student is an athlete or a student the
teacher likes (8 percent); or the teacher feels sorry for the student and doesn't want to
cause him or her additional trouble (6 percent). Parents may send a similar message, not
only by putting too much pressure on their children, but also by failing to emphasize the
importance of academic honesty. Some parents even look the other way when they think
their child may have cheated, or they blindly defend their child if a teacher accuses the
youngster of academic dishonesty. And of course the 20 percent of students who say
they have turned in assignments on which their parents did most of the work are
receiving a clear message that cheating is sometimes acceptable.
Boys are more likely to cheat: True or False? The California Department of Education's
1985 study found that high school boys used crib notes and copied from other students
during a test at almost twice the rate of girls. And in the hypothetical cheating scenario
used in the Girl Scouts research, almost twice the number of boys said they would try to
copy answers, although almost equal numbers of boys and girls admitted they would
probably "glance" at another student's paper "for ideas." Greater levels of cheating have
generally been observed among male college students as well. 3
However, this difference appears to be eroding, and some recent studies have reported
similar rates of cheating for female and male students. Despite evidence that girls have a
greater tendency to follow rules and fear of the consequences if they are caught, women
may have a growing sense that they have to cheat to compete with the male students
they see cheating in their classes. This tendency seems especially true at the college
level in historically male-dominated majors such as business and engineering.
The effect of extracurricular activities. Many people believe that athletes are more likely
to cheat than non-athletes, especially at the college level. However, recent studies have
not found big differences between the two groups. For example, although a 1993 study
conducted at nine large state universities found a significant statistical correlation
between participation in athletics and reported cheating, the actual differences were small
to modest.4 And among the high school students I surveyed, there were no significant
differences. However, there was a perception among non-athletes--it was strong at some
schools--that athletes receive preferential treatment, both from the faculty and
administration. Unfortunately, it appears that non-athletes more than occasionally use
such perceptions to justify their own cheating. As in college, these perceptions of
favoritism seem to center most strongly on the boys' football and basketball teams.
It was encouraging to find, in my survey, that cheating was somewhat lower among
students involved in other extracurricular activities. For example, 79 percent of students
who participated in no extracurricular activities reported one or more instances of serious
test cheating, in contrast to 68 percent of those who were involved in some activity. On
the other hand, students holding jobs outside of school seemed more likely to resort to
cheating than students who did not: 79 percent vs. 71 percent. While all of these levels of
cheating are far too high, the differences do suggest that efforts to involve students in the
life of their school could help reduce cheating.
Cheating among high achievers. Research has generally found that students with low
grade-point averages cheat more frequently than "A" students. Since these students
probably have a greater need to cheat and less interest in mastering the subject matter
than high achievers, this would not be surprising. However, high-achieving students also
do their share of cheating. Both the California Department of Education's study already
cited and a survey done for Who's Who Among American High School Students suggest
that top students may actually cheat more frequently than others.5 Given the extreme
level of competition among able high school students for admission to selective colleges
and universities, frequently driven, as already noted, by parental pressures, this finding
makes sense. As a student in a recent high school focus group noted, "I think people are
going to cheat so it will help them to get to [an Ivy League school]."6 Another insight into

cheating among the academically gifted comes from a member of an AP calculus class
who participated in this focus group:
I'm in there with some of the smartest people in the school, number one
and two in the class. They are, like, always ready to cheat. Let's do this,
whatever .... [The teacher] leaves most of the teaching up to the students
and he'll throw, like, a chapter out there, like a couple of chapters. You
gotta learn this .... It just drives people to cheat.

Enter the Internet
The Internet has raised new and significant problems for both students and teachers.
Younger students, for whom the Internet is such a common form of communication, seem
to have difficulty understanding its proper use as an academic tool. And many high
school students believe--or say they believe--that if information is on the Internet, it is
public knowledge and does not need to be footnoted--even if it's quoted verbatim. Table
2 shows what my survey of high school juniors in public and private schools discovered
about the impact of such thinking on students' attitudes and behavior. The table also
presents data from a group of 2,200 college students on 21 different campuses who
participated in a similar survey in the 1999-2000 academic year.7
Table 2
Plagiarism and the Internet
StUdents reporting behavior
H.S.
College

Students who think
behavior is serious
H.S.
College

Plagiarism from written
sources
Copied almost word for word
from a source and submitted as
own work
Copied a few sentences without
citation
Internet plagiarism
Turned in paper obtained in
large part from a term-paper
mill or Web site
Copied a few sentences from a
Web site without footnoting
them

The table shows that plagiarism is more common in high school than college, and this is
not surprising: High school students are typically still learning about plagiarism and
proper techniques for citation. However, plagiarism that uses the Internet is dramatically
higher among the high school students. They find Internet plagiarism so easy and
consider it so unlikely to be detected that it is almost too tempting to resist. Although the
advent of services that check for Internet plagiarism may have altered the situation, high
school students who participated in these focus groups said that teachers were not as
Internet savvy as their students and were unlikely to detect Internet plagiarism. Students
also felt that the quality of material available on the Net was usually more than adequate
for their needs.
The college students who participated in the focus groups were far less tempted to
plagiarize from the Internet, either because the material there was simply not of sufficient
quality to get a good grade or, if it was, there was a good chance their instructor would be
familiar with it. Of course, the picture may be different on campuses where coursework is
not academically rigorous. Also, these focus groups took place more than three years

A third point that emerges from my surveys is the similarity of opinion among high school
and college students about the seriousness of most forms of plagiarism. In other words,
student attitudes about plagiarism do not explain the differences in behavior we observe.
However, the fact that high school students do not take very seriously what we might call
Internet "cut and paste" plagiarism is a cause for concern. High school students may be
under the impression that lifting information from the Internet, even verbatim, is good
research practice rather than cheating. Are we raising a generation of students who view
scholarship as "borrowing" thoughts from a variety of different sources and simply
assembling them into a final product?

What Can We Do?
Some people believe that greater vigilance and more severe punishments are the
solutions to student cheating. These tactics are likely to reduce cheating--and that is
certainly a worthwhile goal--but they won't touch the attitudes that lead to cheating. To do
that, schools need to change the culture that accepts cheating as a matter of course and
replace it with one that places a higher value on academic honesty. The Center for
Academic Honesty, a consortium of over 250 colleges based at Duke University,
recommends several steps to help create this culture:
• develop standards that are communicated to all members of the school community
(including parents)
• create a process for handling alleged violations
• get a commitment, especially from the school administration, to adhere to and
enforce these standards.
But these steps will lead nowhere unless the school also sponsors

programs that

promote academic integrity--for instance, schoolwide discussions that grapple with
questions about what encourages cheating and how to promote academic honesty.
Many teachers do not work in schools or school districts willing to devise such standards
and programs or even to support teachers who discipline students for cheating. And if
teachers don't realize the effect of a failure to react to incidents of cheating, they may be
tempted to give the issue a pass. Unfortunately, as noted earlier, students often take this
as a license to cheat. However, there are things teachers can do on their own to establish
an atmosphere that supports academic honesty. At the very least, they need to lead frank
and open discussions that deal with questions like why students cheat, how it harms
them in the long run, academically and otherwise, and how it harms other students as
well.
It is also important for teachers to clarify their expectations for students. For example,
many teachers fail to explain what level of collaboration is permissible on assignments.
When they don't, students must decide for themselves, and, more often than not, they
conclude that whatever has not been specifically prohibited is acceptable. Any teacher
who penalizes a student for collaboration when the teacher has not clarified his or her
expectations is probably on very weak ground.
The most significant contextual factor in a student's decision to cheat or not to cheat is
peer influence. Students look to other students to determine what is acceptable behavior,
and acceptability depends to a large extent on the culture in their school. If the school
has achieved some level of consensus that cheating is wrong--as can happen, for
example, in schools that adopt honor codes--students may hesitate to cheat for fear that
peers will disapprove or even report them to the teacher. In the absence of such a
culture, cheating can even create a feeling of solidarity. Students may come to view
cheating from a "we" vs. "they" perspective. "We" students need to stick together to
overcome the obstacles our teachers and/or the administration keep placing in our way.
In this situation, rules on collaboration, plagiarism, and other forms of cheating are

viewed as just another hassle by students, and bending the rules a little to overcome
such obstacles is acceptable.
Students find teachers' failings--real or supposed--useful in justifying cheating. The
relevance and fairness of assessments are issues students often raise. The question
here is not the difficulty of the tests or the course material. Everyone has heard students
talk with pride about courses they have taken where, despite the difficulty of the course,
they simply would not cheat. However, students speak angrily about teachers who give
tests that cover material not discussed in class or highlighted in homework assignments,
and they may find it relatively easy to justify cheating in such cases. Whatever the truth in
individual student complaints, there is no question that cheating can be used to express
disrespect for a teacher and defiance of the teacher's authority.
Although promoting academic integrity is superior to policing students, teachers should
do what they can to reduce the opportunities for classroom cheating. At the very least,
this sends a message to students that academic honesty is considered important. Some
useful techniques--none of them new and most, unfortunately, involving additional work
for the teacher--include using multiple versions of a test, basing tests on essay questions
rather than short-answer questions, giving different tests for different sections of the
same course. Giving open-book exams, where possible, or allowing students to bring
notes with them to the exam room also discourages cheating although such tests require
a special kind of preparation if students are to do well on them. Barbara Gross Davis, at
the University of California at Berkeley, offers an excellent compilation of classroom
strategies to reduce cheating (http://www.uga.berkeley.edu/sled/bgd/prevent.html)
and
the Because We Care Education Society of Alberta, Canada, offers some very useful
ideas for combating plagiarism
(http://www.2Iearn.ca/mapset/safetynet/plagiarism/plagiarismframes.html).
Finally, as discussed at length earlier, the increasing use of the Internet by students is
creating a serious problem. Students talk about the ease with which papers can be
downloaded from the Internet and submitted with little fear of detection. Even if the
Internet does not attract new cheaters, data from my high school study suggest it will lead
to an increased incidence of cheating among existing cheaters because of its ease of
use, convenience, and potential anonymity. Thus, teachers would be foolish if they did
not develop assignments that are less vulnerable to cheating on the Internet--e.g.,
assigning papers that are as current and out-of-the-ordinary as possible and requiring
students to interpret the information they gather. Appropriately, the Internet itself can
provide much advice both in how to help students use the Internet and to detect material
plagiarized from the Internet.8

Conclusion

It is far easier to document the prevalence of cheating than to give useful suggestions
about how to reduce the incidence of cheating. In the long run, the key is to convince
students that academic integrity is something to be valued. The first step is to talk with
students about why academic integrity is a worthwhile goal. For example, teachers and
parents should emphasize how little students learn when they cheat--how, in fact,
cheating will only lead to serious problems later on when cheaters lack the foundation to
succeed in advanced courses. Given the messages students get every day from their
peers and the larger society, this discussion is unlikely to meet with immediate success. It
will meet with even less success, however, if teachers are not prepared to address
cheating that occurs in their classrooms and if parents do not support these teachers.
Messages on the value of integrity carry little weight if a teacher looks the other way
when cheating occurs or if parents don't seem to consider it as important as good grades.
Of course, taking a stronger anti-cheating stance will be difficult in schools or districts
where the administration does not support teachers or where community pressures for
student success are extreme.
The good news is that many students who cheat seem genuine in their distaste for what
they are doing. As I discovered in carrying out my survey, many would be willing, and

even prefer, to do their work honestly, but they are not willing to be placed at a
disadvantage by their honesty. Students are looking to their teachers and schools to take
the lead. Teachers and schools, in turn, must convince parents that teaching our future
generation to be honest, to take pride in the work they do because it is their own, is at
least as important as any academic skill youngsters learn--and certainly far more
important than any grade they get.
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Happy 2009!
The tuming of the calendar is a time for new beginnings and an opportunity for each of
us to try to improve ourselves. Of course, we can do this at any time of the year but it
seems like New Years is a perfect occasion to try to make positive chang~s in our lives.

I will do better in school
I will get ajob and be more responsible with money
I will get more sleep
I will get organized
I will be more patient
I will practice more (athletics, music, acting, etc.)
I will be more understanding of my parents
I will be nicer to my siblings
I will get in better shape physically
I will accept more responsibility and take on leadership roles
I will spend more time doing the things that I love
I will be more altruistic to others and less self absorbed
I will be more conscious of other people's feelings
I will be more understanding and accepting of others, especially my friends
I will communicate better with my boyfriend or girlfriend
I will do something that I have always wanted to do but never could find the time
I will reach out to a forgotten friend
I will drop a grudge that I have with someone
I will try to compliment people more and focus on the positive attributes of others
I will listen more
I will think things through before I act
I will apologize when I am wrong because it will elevate me as a person·
I will try to understand points of view other than my own
I will lighten up which may mean at times laughing loudest at myself
I will walk tall and smile more
I will relax more
I will tell my loved ones how much I care for them more often
I will live a healthier lifestyle
On the lines below, specify up to three resolutions ( either from the list above or your
own choices) that you deem relevant and important in your life.
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On the day after iVTartin Luther King Jr. was murdered in April] 968,
Jane Elliott's third graders from the small, all-white town of
Riceville, Iowa, came to class confused and upset. They recently had
made King their "Hero of the Month," and they couldn't understand
why someone would kill him. So Elliott decided to teach her class a
daring lesson in the meaning of discrimination.
She wanted to show
her pupils what discrimination
feels like, and what it can do to
people.
Elliott divided her class by eye color -- those with blue eyes and
those with brown. On the first day, the blue-eyed children were told
they w'ere smarter, nicer, neater, and better than those with brown
eyes. Throughout
the day, Elliott praised them and allowed them
privileges such as a taking a longer recess and being first in the lunch
line. In contrast, the brown-eyed children had to ,>,'ear collars around
their necks and their behavior and performance
were criticized and
ridiculed by Elliott. On the second daY,the roles were reversed and
the blue-eyed children were made to feel inferior while the brown
eyes 'were designated the dominant group.
What happened over the course of the unique two-day exercise
astonished both students and teacher. On both days, children who
were designated as inferior took on the look and behavior of
genuinely inferior students, performing poorly on tests and other
work. In contrast', the "superior" students -- students \"Iho had been
sweet and tolerant before the exercise -- became mean-spirited
and
seemed to like discriminating against the "inferior" group.
"I 'watcheel what had been marvelous, cooperative,
\.vonderful,
thoughtful children turn into nasty, viciollS, discriminating
little
third-graders in a space of fifteen minutes," says Elliott. She says she
realized then that she had "created a 111 icrocosm of society in a third-

grade classroom."

"f\ Class Divided" is one of the
most requested programs in
FRONTLINE's history. First
broadcast in 1985, it is being
rebroadcast in 2003 as part of
FRONTLINE's 20th Anniversary

Season.

Elljon repeated the exercise with her new classes
1970, cameras were present. Fourteen years later,
chronicled a mini-reunion of that 1970 third-grade
students watch themselves on film and talk about
had on their lives and attitudes. It is Jane Elliott's
lesson her students had retn incd.

in the following year. The third time, in
FRONTLINI:::'s "A Class Divided"
class. As young adults, E1Jiott's former
the impact Elliott's lesson in bigotry has
first chance to find out how much of her

"Nobody likes to be looked down upon. Nobody
against," says Verla, one of the former students.

likes to be hated, teased or discriminated

Another, Sandra, tells Elliott: "You hear these people talking about different people and how
they'd like to have them out of the country. And sometimes I just wish I had that collar in my
pocket. I could whip it out ~1l1dput it on and say 'We3r this, and put yourself in their place.' I
wish they would go through 'vvhall went through, you know."
In the ]3st part of "A Class Divided," FRONTLINE's
cameras follow Jane Elliott as she
takes her exercise to employees of the Iowa prison system. During a day long workshop in
human relations she teaches the same lesson to the adults. Their reactions to the blue-eye,
brown-eye exercise are similar to those of the children.
"After yOll do this exercise, when the debriefing starts, when the pain is over and they're all
back together, you find out how society could be if we really believed all this stuff that we
preach, if we really acted that \vay, you could feel as good about one another as those kids
fee I about one another after th is exercise is over. You create instant cousins," says Elliott.
"The kids said over and over, 'We're kind of like a family noVo:.' They found out how to hurt
one another and they found ollt how it feels to be hllJi in that viay and they refuse to hUlt one
another in that way again."
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Home
••

A Class Divided is an encore presentation of
the classic documentary on third-grade
teacher Jane Elliott's "blue eyes/brown
eyes" exercise, originally conducted in the
days folJo\.ving the assassination of Rev.
MaIiin Luther King J r. in J 968. Th is gu ide
is designed to help you use the film to
engage students in reflection and dialogue
about the historical role of racism in the
United States, as well as the role of
prejudice and stereotyping in students' lives
today.

A Note to Teachers

Post-Viewing
••

•

Exploring

••

Meritocracy

••

Language

••

Taking

Student
••

Lesson

Plans

First Reactions

Privilege

Action

Assignment

Definitions

Sheet

and Discussion

Prompts
Because the film deals \lv'ith racism and
prejudice. it may raise deep emotions for
both you and your students. Some students
may be conf1'onted \vith privilege for the first time \vhile others may see an
atlirmation of a lifetime of discrimination. As you see in the film, frustration,
anger. and pain are not uncommon responses to being confronted vvith bias
and inequity. To prepare yourself: plan to spend some time vie\ving and
reflecting on the film b,y yourself or vV'ithtrusted colleagues, family, or friends
before bringing it in the classroom. That way you \\'on't be processing your
0\\'11 l'l1\'V emotions \vhile also trying to help students deal with their o"vn

For additionill tips

011

how to help students engage in productive dialogue

about bias-related issues. here are some tips on facilitating discussions on
racism. prejudice. and discrimination.
Grade Levels
9-Adu!1

Curriculum

Areas

Civics. U.S. History. Sociology. Diversity. Psychology
Topics
Racisn,. prejudice. stereotyping,

civil rights

This teacher guide '..vas developed by Simone Bloom Nathan of Media
Education Consultants. It was written by Faith Rogow, Insighters Educational
Consulting. Advisers 'vverehigh school teachers Ellen Greenblatt and Patricia
Grimmer and Peter Kiang, director of the Asian American Studies Program at

the University of Massachusetts,
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prev.iqus

Boston.
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After Viewing the Docurnentary
Depending on your subject area, you may want to follow viewing
of the following activities:
.

with one or more

Home
•

Students wi II be afforded the opportunity
reflect on the issues raised in the fj 1m.

A Note to Teachers

to

Post-Viewing

Flexible, but at least one full class period is
recommended.

Fi rst Reactions

•

Exploring

•

Meritocracy

•

Language

•

Taking

Student

In ajournal free-\.vrite or discussion immediately
following viewing, ask students to consider any or
all of the following:

Lesson

•

•

Plans

Privilege

Action

Assignment

Definitions

Sheet

and Discussion

Prompts

• What did you learn'?
• What scene or scenes do you think you'll still remember a month
from now and why those scenes?
• Did any part of the film surprise you? Do you think someone ofa
difTcrcnt race, ethnicity, or religion would ,,!so fjnd it surprising?

• flow \vas the exercise that Elliott designed a response to the
chi Idren's question, "Why Vv·ouldanyone ,,·•.ant to murder Martin
Luther King?" Did the film provide an answer to the question?
Can you answer the question'?

• Census C<ll\':gories have changed over time to renecr the
compiexities of American demographics and identities. Consider
hc»\, some of the following groups experience racism differently:
o Peopie who are bi- or multi-raciaL
o People \vho have black skin. but are from very different
places (e.g.: a J 3th generation descendant of Afi'ican slaves,
a f\~Cent immigrant from Jamaica. a third generation Cuban,
a political refugee from Somalia. etc.).
o People "of color" who are not black (e,g .. Asians, Pacinc
Is]andel'S: Lati no/as, etc.)

• What did the children's body language indicate about the impact
of discri 111 ination?
• How did the negative and positive labels placed on a group
become self-fulJ~lling prophecies?
• In the prison seminar, one oCthe white 'Nomen asserts that all
people face some kind of discrimination.
Another woman
challenges her, claiming that whites can't really know what it's
like to i~1ce discrimination every minute of every d3y.What do
you think?
• Both Elliott and her former students talk about whethefor
not this
exercise should be done with all children. What do you think? If
the exercise could be harmful to children, as Elliott suggests, what·
do you think actual discrimination
might do?

• What features did Elliott ascribe to the superior and inferior
groups and how did those characteristics
reflect stereotypes about
blacks and whites?
• How did Elliott's discrimination
create no-win situations for those
placed in the inferior group? How did she selectively interpret
behavior to conf1rm the stereotypes she had assigned?
• It's easy to understand why third-graders
might not refuse to obey
their teacher, but when the exercise is done with the prison
guards, why don't any of the adults object?

• At recess. two orthe boys il'om different groups get in a fight
Elliott asks the one who was teased ifresponding
vvith violence
l113ck him feel beller or made the teasing stop. What does the
answer suggest about the use of violence as a political strategy?
At the time, who was using violence for pol itical purposes and
why?

• How is the blue eyes/brown eyes exercise related to the Sioux
prayer, "[kip me not judge a person until I have walked in his
shoes"?

Pre j u di cell n tol eran ce/Stereotypes
Stereotypes: "Fishbowl Exercise"

Goal: To have students experience how they relate to each other based on their
perception of status, position, look and ethnicity.
5 volunteers
5 nametags with the following roles: jock, popular student,
class president, high achiever, druggie

Working Time: The volunteers will be given one nametag to put on the front of their shirt
(as close to the collar as possible) without knowing what character they are playing.
They are members of the Prom Committee and have to plan for their prom. They have to
decide on:
1. where to have the prom
2. how much money to spend
3. to have a DJ or a band

Closing Time: Process with the volunteers: tell them what the roles were. Who do they
think they were based on their committee members' reactions toward them? Open up the
discussion to the large group and ask about their reaction.

Prejudice: A Definition

Let's look at the stages of hostile relationships- starting with "predilection."
Predilection simply means that someone prefers one culture, one skin color, or one
language as opposed to another. If you like Mexican culture and I do not, there is no use
arguing about taste. We may disagree on such matters, but, as a rule, we respect one
another's choice. Predilections are natural. But they are the first step toward
scapegoating if they tum into more active biases, that is to say intoPrejudice. A prejudice is an attitude in a closed mind. ("Don't bother me with facts, I've
already made up my mind.") Some Europeans may think that all Americans are loudmouthed spendthrifts. This stereotyped view is hard to change. It is a prejudice. An
Oxford student is said to have remarked, "I despise all Americans, but I've never met
one I didn't like." This anecdote suggests that prejudgments may stand even when
available evidence is against them. Some people with prejudices may think that blacks
have rhythm, that Scotsmen are thrifty, or that a woman's place is in the home.
Prejudice, ifkept to oneself, causes no great harm except to the mind that possesses it.
But prejudice expressed leads toDiscrimination. That means leaving somebody out because of prejudiced thinking.
Generally it is based not on an individual's intrinsic qualities but on a "label" branding
the individual as a member of a group to be looked down upon. It means separating a
group forcibly and unjustly from our neighborhoods, our schools, our churches, ourlabor
unions and our professions.
Scapegoating is hostile behavior by word or deed. The victim usually cannot fight back,
for scapegoats are usually members of vulnerable minority groups. The essential
cowardice of scapegoating is illustrated by the persecution of the Salem "witches," a
small, frail handful of people who could not fight back.

Adapted from Gordon Allport, ABC's of Scapegoating New Yark: Anti-Defamation League ofB 'nai
B'rith, 1985

